
Christian Imboden – Teaching Statement 
 
A top benefit of studying at the University of Oregon is that we have frequent opportunities to 
teach. By the time I graduate, I will have taught eight times as an independent instructor of 
record (four terms in labor economics, two in urban, and two in taxation), as well as for seven 
classes as a section leader for principles courses (six in macroeconomics and one in 
microeconomics). In addition, I have served as a grader seven times (labor, urban, behavioral, 
industrial organization, money and banking, international finance, and international trade). 
Previously, I was a teaching and research assistant in the finance department at the State 
University of New York at Albany, where I tutored finance students, led study sessions, and 
graded. The experience I have amassed has given me the opportunity to refine my teaching 
approaches and has helped me to improve over time. Three key tenets to my teaching style are 
flexibility, creating feedback loops, and using real-world applications. 
 
Flexibility is key both when relating to students and working as a team within a department. 
Working with a diverse student body like the undergraduates at the University of Oregon has 
continually shown me that students come with different backgrounds, perspectives, and 
challenges. I have met students part way in the classroom, via email, and in office hours. By 
tailoring material to particular students, I have sometimes developed better ways to 
communicate the material to larger groups. Within my department, I have had to step in, for 
example, when another graduate student could not teach one term. It doubled my teaching 
load for the year, but I handled it and got my work done. At Albany, I stepped into a finance 
department position with no previous finance experience. I learned bond pricing through trial-
by-fire when the first test was coming up and I had to coach students on how to do their 
problems. 
 
Creating a feedback loop is essential for gauging students' learning progress. This can be 
difficult, especially in larger class settings where individuals may not want to speak in front of a 
class. For larger classes, I end each class with a "two-minute paper," when students use the last 
two minutes to write down two things they learned and two things they did not understand or 
would like to know more about. I then read them and answer their questions at the beginning 
of the next class. This allows students to contribute without feeling embarrassed, lets them ask 
somewhat off topic questions without fear, and most importantly, lets me know what I am not 
explaining very well. There can be a lot of frustration in college when students do not "get it" 
right away, and circling back to confusing material and explaining it from another angle lifts 
away much of that frustration and makes students more comfortable with the material in the 
long run. Inevitably, this simple feedback loop leads to more students raising their hands in 
class as the weeks go by. My feedback loops are flexible to class size. For example, the two-
minute paper is not necessary in smaller sections of twenty-five students, where I can more 
directly work out problems in class with students. 
 
One of my greatest comparative advantages as a teacher is my use of real-world examples and 
situations. This stems from my work experience, whether as an auditor, a tax preparer, a fund 
accountant, an assistant to a Broadway producer, or even as a number-cruncher at a dairy. 



Undergraduate students may perceive economics as a discipline lacking in concreteness. In my 
estimation, the majority of these students want to get a job after four years, and are looking to 
acquire skills with practical applications. Students’ faces light up when, for example, I compare 
the simple classroom example of calculating expected profit to a similar, but more complicated 
method that show business producers use when estimating profits for a new show of unknown 
popularity. These examples legitimize the theoretical for a lot of students, making them care 
about formulae or models they might otherwise learn and forget. My general interest in other 
disciplines and current events leads to plenty of real-world applications as well. This past 
summer, when I taught taxation, I modeled my course off of a syllabus that did not include 
tariffs, but I made sure to add a unit on tariffs because tariffs were suddenly in the daily news. I 
also like to create open ended projects where students have to dig into a messy reality. In my 
taxation course, I have them each pick a location on the globe, and they have to, as best as 
possible, fully describe the overlapping tax systems that a business and its employees would 
have to face if they were located there. 
 
While I have learned approaches that work, I am always looking for ways to improve. The very 
fact that students and technology are always changing means that I will keep adapting as my 
teaching career progresses. However, I am proud that the experience I have accumulated so far 
helps me to start a career as a teaching professor by hitting the ground running. 


